
 

EYFS Recovery Curriculum & Transition Plan  

Introduction: 

This guidance is to enable practitioners to help children in the early year’s transition back into school and outline how we can support their personal, social 

and emotional needs so that they are ready to learn.  

As practitioners we need to ensure we get to know the child and what's been going on since lockdown. Many of our children and their families: 

● May have been ill 

● Experienced bereavements  

● Experienced financial or employability challenges 

● Have not seen family members and friends for weeks 

● Have stayed inside cramped homes with little stimulation or resources 

All of these factors could have contributed to children developing a range of emotional stresses therefore keeping children’s wellbeing as the priority is vital if 

we are to raise resilient and confident individuals.  

In the further reading and resources section, there are a range of links to EYFS based research and resources including questions to ask children when 

getting to know them (Appendix 1). Our children and families may be different before we close and essentially we are settling new children. Therefore we must 

as key workers find out how things have been with the child and at home and as much as possible listen, comfort and provide rich experiences based on their 

needs and interests. 

Rationale: 

● Developmentally appropriate approach to transition 

● Thinking about self-regulation, resilience and working with parents  

● Opportunities for a quality play based curriculum (indoor and outdoor) through the continuous provision  

● Language and communication are central (not just words, experiences and conversations) 

● Adults must be co-producers and have high expectations of the children  

 

 



Taking a brain-based approach to supporting children’s transitions; 

How a child manages their emotions when making the transition the Early Years shapes pathways in the brain, which in turn create the ‘blueprint’ for future 

emotional responses and behaviours (the National Scientific Council on the Developing Child, 2011).  

● Talking about emotions can help children learn to manage their feelings and develop their social behaviour  

● Approaches include; using emotion icons to help children to match how they are feeling inside, with a picture and then a word (happy, sad, angry) 

● Helping children to elaborate; ‘are you feeling sad because you wanted that?’ – ‘do you feel angry because she pushed you?’ 

● Settling in and the key person approach –security of attachment has been linked to the child’s developing, and ultimate, sense of self (worth) and in 

particular to the important concept of resilience  

● Sensitive interaction between a child and their caregivers is particularly crucial for children who are high in negative emotionality  

● Avoid using harsh or over direct strategies as this does not help children to develop prosocial behaviour. It increases the risk of antisocial and 

aggressive behaviour by activating children’s fight and flight mode. The risk is especially high for boys in disadvantaged circumstances  

Warning signs that a child might be stressed 

● Refusal to come in to school 

● Inability to focus on their learning 

● Experiencing mood swings (being emotionally labile) 

● Regressive behaviours (which may include bed-wetting or thumb-sucking) 

● Difficulty in regulating emotions (such as uncontrollable crying or aggressive behaviours) 

● Change in sleep patterns (often resulting in disturbed sleep patterns) 

● Change in eating habits (which may mean a loss of appetite or comfort eating) 

Some of these information teachers would need to find out from discussions with parents and carers. 

What makes an effective transition? 

● Keeping personal stress levels in check so that you can be emotionally present and regulate children’s emotional well-being from the start. This will lay 

the foundations for resilience and adaptability during transitions 

● Acknowledging children’s feelings and giving them strategies to manage and verbally express their feelings 

● Taking a positive approach by praising children for each step they take on this increasingly autonomous and formal academic journey 

● Know the children’s stressors and try to prevent these from occurring – don’t forget to share successful strategies on a need-to-know basis 

Assessment: 

● Using the Early Years Development Matters to assess pupils’ baseline (emerging, expected & exceeding) for all 17 areas of learning   

● Allow time for pupils to settle before carrying out baseline assessments guided by the Leuven scales of well-being and involvement 



● Utilising pupil’s books, PPM notes, conversations with parents and observations to form a best fit judgement  

Curriculum: 

The curriculum should invest a lot of time developing pupils' Personal Social Emotional Development skills and developing the prime areas (PD & C&L) 

through a play based curriculum.  Practitioners will draw on the following to enrich learning for pupils; music, small worlds and role play, explore materials, 

read books but more importantly play outdoors. Play is the best thing children need right now and a creative way to explore the issues surrounding home life, 

coronavirus and make sense of the world.  

● Planning on supporting every child’s language development is vital  

● Young children’s learning is often driven by their interests. Plans need to be flexible 

● Young children do not develop in a fixed way. Their development is like a spider’s web with many strands, not straight line  

● Depth in early learning is much more important than covering lots of things in a superficial way 

● planning encompasses the bigger picture-strong foundations; does it stand together? Why this? Why now?  

● plan should take into considerations the Characteristics of Effective Learning to support children to be strong, confident, competent learners   

Practitioners can use the coverage of core skills below as a starting point for planning adult led sessions and for the continuous provision. These are the skills 

which pupils missed in the summer term.  

Coverage of Core Skills 

 Nursery  Reception 

Prime Areas (PD, 

PSED &C&L) 

● Demonstrates friendly behaviour, initiating conversations and 
forming good relationships with peers and familiar adults 

● Shows confidence in asking adults for help and making requests 
● Can usually adapt behaviour to different events, social situations 

and changes in routine 
● Listens to others one to one or in small groups, when conversation 

interests them 
● Can copy some letters, e.g. letters from their name/ write 

recognisable letters 
● Dresses with help, e.g. puts arms into open-fronted coat or shirt 

when held up, pulls up own trousers, and pulls up zipper once it is 
fastened at the bottom 

● Eats a healthy range of foodstuffs and understands need for variety 
in food 

CL: 

● Begin to introduce a storyline or narrative into 
their play. 

● To be able to answer ‘how’ and ‘why’ 
questions/open ended.  

● To respond to instructions involving a two - part 
sequence.  

● To be able to follow simple class/school rules-
be aware of the boundaries set and behaviour 
expectations at school and understand that 
actions have consequences.  

● To give their attention to what others say and 
respond appropriately.  

PSED:  



● To try new activities and say why they like 
some activities more than others.  

● To talk about their interests - achievements 
with confidence.  

● To take steps to resolve conflicts with other 
children.  

● To share resources and take turns in their play 
or in a given task without adult’s intervention 
(use timer).  

PD:  

● To use simple tools, such as: pair of 
scissors/using a tripod grip to hold a 
pencil/using a glue stick/weave through simple 
patterns using a string.  

● To be able to dress/undress independently.  
● Healthy eating/healthy habits: keeping fit. 
● To manage their own basic hygiene. 

 

Literacy/English 

(Reading, writing, 

phonics)  

● Shows awareness of rhyme and alliteration 
● Hears and says the initial sound in words- Continuing with 

phonics, listening games and beginning to identify dominant 
sounds. 

● Can segment the sounds in simple words and blend them together 
and know which letters represent some of them.- Higher ability 
children are beginning to use Fred  

● Fingers to break words down and write/read cvc words 
● Writes own name- To be able to write name unaided or with little 

support 

● To be able to write sentences which can be 

read by them and others, e.g. ‘The fat cat on 

the mat.’ - Words should be phonetically 

plausible.  

● To listen to stories with increasing attention, 

join in and make simple predications using 

statements such as: ‘I think...because...I like 

this…because.’ 

● To be able to follow a simple rhyming string.  

● To read regular and some regular words from 

memory in phonetic levelled books.  

● They should be familiar with set 1 and set 2 

sounds and use their phonetic knowledge to 

read and decode words.  



Maths ● Recites numbers in order to 10- Lower ability, SEND and EAL 
children struggled to consistently chant to 10 

● Recognises numerals 0 to 5 ( and beyond)- Recapping on 
numerals 0-5 and up to 15 for higher ability 

● Counts objects to 10 (and beyond) Counting a range of objects 
and actions up to a quantity of 10 (beyond for higher ability). 
Recognising numicon to 10 confidently. 

● Beginning to talk about the shapes of everyday objects, e.g. ‘round’ 
and ‘tall’.- language to talk about shapes, structures and 
objects  

● Beginning to use mathematical names for 2D shapes and 
mathematical terms to describe shapes.- Recapping circle, 
square, rectangle, triangle. Identifying where the ‘pointy’ 
corners are or the ‘straight’ or ‘curvy’ edges are, including how 
many.  

● Number recognition 20 

● To count on and count back from a number 

mentally 20 

● Addition and Subtraction: to add and subtract 

single digit numbers using concrete objects or 

using their chosen methods  

● To recognise, continue a simple shape/colour 

pattern.  

● To identify 2D shapes describing them using 

mathematical language and some 3D shapes.  

● To solve problems related to time and money 

(using mini clocks/coins).  

 

 Phonics    

Year 

Groups 

Assessment  Aspects to cover 

 

Organisation  One-to-one tutoring Training 

Reception Reception 

children will 

be assessed 

at the end of 

Autumn 1, 

ready to 

group for 

Autumn 2. 

A systematic approach to 

teaching RWI will be embedded 

to ignite the flame of learning in 

each pupil. 

Use oral blending (Fred 

talk/games) throughout the day. 

Learn set 1 sounds. Begin to 

blend to read CVC words. Read 

Red Ditty books by the end of 

Term 1. 

Pupils taught within class 

for term 1. 

Autumn 2 – children 

grouped in a year group 

bubble, TBC when 

Government guidance 

has been received. 

Taught by phase group 

adults. 

Additional adults to wear 

PPE. 

From Autumn 2, slowest 

progress pupils will receive 

one-to-one with the 

phonics manager. 

Reception team - Renee, Sanjida, 

Ema, Monira and Scott. 

How to teach: 

● Oral blending through Fred 
games 

● Set 1 sounds 
● Assisted blending 
● Independent blending 

 

Week 1 - date TBC 

 

An Environment for Impact: 



“The environment is the third teacher” (Loris Malaguzzi)  

● Assessment will inform provision of the learning environment through the use of the Gap Analysis  

● Gap Analysis will prioritise the areas of need and inform core provision (emerging & exceeding) 

● Focus on what pupils can do rather than what they can’t do to build on pupil’s independence and self-selection  

● Continuous provision must enable pupils to; rehearse, revisit and extend key skills and concepts, where appropriate you could adding enhancements 

that are link to your topic/skills  

● Refer to the Coverage of Core skills document which indicate skills pupils missed in summer term to help inform provision  

● Use boards as a celebrations of children’s work and achievements (image 1& 2) 

● Resources should be mostly natural and open-ended (image 3 & 4) 

● Provide good quality books in all areas and these books are not age limited (image 4, 5 & 6) 

● Develop a moto of ‘choose it, use it, put it away’ and provide simple, natural labels on baskets to help pupils with this (image 5) 

● Ensure that there are writing and maths opportunities in all areas practitioners at skilled at identifying purposeful opportunities for children to extend 

their learning within a context which engages them 

● Snack area for children to self-select throughout the day  

● Opened ended and well-resourced role play and small world areas in all classrooms (see examples below)  

   Image 1 & 2 

 



 Image 3 & 4 

 

   Image 5 & 6 

 



Opened ended small world area; 

● Highly organised resources and accessible for children  

● Resources are clealry labelled to encourage pupil’s independence –self-selection and tidying up 

● Open ended resources to encoruage engagement  

● Enough space for children to spread out and develop their play independently or with peers  

● Add Mini Mes to small world  

 

 



 

 

 

 

Deconstructed Role Play Area 

● Requires little resourcing from adults 

● Child initated  

● Invites many children to join because it is geared towards their interest 

● High level of engagement  

● Practitioners can add enhancements based on a topic/interest  

  



   

Home corners are highly popular in EYs, paritucalrly in nursery since this is the most familiar role play to them.  

 Good example of an enhancement added to this role play area based on a topic/book  



 Mini Me 

The children can then use these miniatures in their play. There is nothing more powerful for your self-esteem than having a little ‘you’ that you can take around 

with you or create fantasy small worlds to play in. Mini-Me’s can be effective in helping children to develop language and communication skills as well as 

personal social skills and positive behaviours. This could be extended to a family Mini-Me’s with children who are finding it difficult to settle. Far from making 

the children more anxious, if they have Mini-Me’s of their significant family members it allows them to involve them in their play and gives them a sense of 

security. 

What You Need: 

● Digital camera 

● Printer 

● Laminator 

● Small yoghurt drink bottle (one per child) 

● Glue 

What to do: 

● Take a full length photograph of each child. It is worth spending the time to make sure that they are all of a similar size. If you are taking them in your 

setting then find a spot to stand the children and always have the camera in the same place 

● Cut around the photograph 

● Laminate 

● Attach to the front of the yoghurt drink bottle 

Tip:   

PVA glue can take a long time to dry. Try attaching your photograph to the bottle with self adhesive Velcro or a glue gun. You could also try using the bottle to 

store special messages or gifts to or from the children. Don’t forget to Mini-Me yourself so that the children can use you in their small world play. This can 

really help them with familiarisation.  

 



   

Role of the Adult: 

● Emotional warmth is especially powerful when it is genuinely responsive to the child’s own emotions (Laibel & Thompson 2007) 

● Routine, familiarity and the presence of caring adults are vital for children in EYs settings   

● Adults are co-producers-they love the learning environment and have high expectations of children  

● High quality interactions extend children’s development, more so than the learning environment (EEF, Literacy & C&L Development)  

● Children’s language development as early as 2 years old are indicators of later successes in life  (EEF, Literacy & C&L Development)  

● Practitioners are encouraged to use the framework below when interacting with pupils to provide the best outcomes for their C&L development  

 

 



Strategies 
associated with 
positive outcomes  

What we will notice children doing What adults could do What adults could provide  

Conversational 
responsiveness  

• Increasing the amount 
they say 

• Increasing the number 
of turns they can 
maintain a 
conversation for 

• Increase the 
complexity of their 
conversation 

• Focus our attention where the child’s attention is 

• Notice the child’s communication (verbal & non 
verbal) 

• Comment/narrate/describe  
• Wait-give children more time to process& respond 

when we say something to them 

• Add a word or two words, recast or extend  
• Respond using our knowledge of the individual child 

• Limit questions 
• Display active listening by maintaining eye contact, 

nodding, or smiling  

• Time to talk-not always being busy doing other things 
• Spaces which promote conversation-not noisy, 

comfortable places to sit and talk 

• Engage children with expressive language in daily 
routines and naturally occurring situations  

Interactive book-
reading 

• Talking & engaging 
actively with the book, 
not just sitting quietly & 
listening 

• Making individual 
comments about the 
book 

• Making links between the 
book and their own ideas 
and experiences  

• Comment-modelling literal and inferential responses  
• Use questions sparingly with type and focus 

dependent on child’s development 
• Give children time and opportunities to share their 

own ideas about the book 

• Embedding prompts for children to talk at both a 
literal and inferential level about vocabulary in the 
story 

• Enticing spaces for individual  
• Curling up with a book and for sharing books 

• Small group and 1:1 reading time  
• A wide range of books which match the many different 

interests of the children in the setting  

Using songs, 
rhymes and 
stories to support 
expressive 
language 

• Singing or talking to 
themselves using the 
rhythm and some of the 
words of familiar songs 
and rhymes 

• Acting out familiar stories 
on their own or with 
others 

• Singing & acting out 
rhymes & stories using 
props 

• Use songs & rhymes throughout the day and during 
everyday activities 

• Model how you can change the words & still rhyme 

• Make songs, rhymes& stories personal to individual 
children 

• Model the use of props in songs, rhymes & stories 

• Support children to ‘replay the story’ using props at 
story times & throughout the session 

• A shared repertoire of songs, rhymes and stories 

• Small world play, puppets, dressing up clothes, trips 
and other resources/activities linked to popular songs 
and books 

• Provide props that will help to support understanding 
of key concepts 

• Engaging environmental print 
• Musical instruments and other resources which 

promote careful listening  

Print referencing 
to support 
emergent literacy  

• Talking about their 
interpretation of a 
poster, a picture, the 
illustrations in a book 

• Talking about the 
features of print; e.g. a 
brand they recognise, a 
letter from their name 

• Talk about book illustrations and words 
• Point out familiar print when out in the 

neighbourhood; point out meaningful print in the 
setting e.g. names 

• Use activities to develop phonological awareness 
through rhymes, music etc. 

• Displays of print in the environment through songs, 
rhymes and stories 



Listening for 
sounds  

• Displaying beginnings of 
sounds awareness 

• Associating sounds with 
familiar objects  

• Encourage children to listen for sounds in the 
environment and letter sounds 

• Engage children in activities that associate a variety 
of objects and toys with letter sounds  

• Games and play that encourage listening for sounds 

• Everyday activities that help support sound association 
and differentiation  

Timetable: 

● Maintain a core structure which is familiar to pupils  

● Carpet sessions are kept to a minimum at the beginning or end of the day to limit disruption to children’s learning by unnecessary 

compartmentalisation. If play and exploration are regularly interrupted by ‘playtimes’ or ‘assemblies’ it will remain superficial and unsatisfying. 

● Work in small groups by utilising all support staff  

● Adult directed activities should be no longer than 10 minutes in nursery and 15 minutes in Reception in the autumn term   

● Display a visual timetable in class to support with transition 

● Use sand timer/digital timers on boards during adult directed learning  

● During free flow small group sessions of PE and Gardening sessions will be happening across EYs delivered by Mr White and Ms Galani  

● Free flow should focus on developing the prime areas (C&L, PSED & PD), modelling to pupils how to use the resources you have set out & tidying up 

● Snack time will be during free flow  

Reception Week beginning: 14th September 2020 

Entry – 
CC 

entranc
e 

9:00 – 9:15 
 

Choosing 

 
9:20-9:35 

Circle Time 

9:40-11:30 
Free Flow 

 

11:30-11:45 
Tidy Up 

 11:30-11:45 
Singing/ 
Dancing  

11.45-12:00 
Home Time 
Routine & 
Story Time  

12:00  
 

Home Time 
   

Entry – 
CC 

entranc
e 

9:00 – 9:15 
 

Choosing 

 
9:20-9:35 

Circle Time 
 

9:40-11:30 
Free Flow 

 

11:30-11:45 
Tidy Up  

11:30-11:45 
Singing/ 
Dancing 

11.45-12:00 
Home Time 
Routine & 
Story Time 

12:00 
 

Home Time 
 

   

Entry – 
CC 

entranc
e 

9:00 – 9:15 
 

Choosing 

9:20-9:35 
Circle Time 

9:40-11:15 
Free Flow 

 

11:15-11:30 
Tidy Up 

11:30-11:45 
Literacy: PSED  

11:45-12:00 
Tidy Up/Wash 

Hands 

12:00 – 12:45 
Lunch in 

class 

12.45-1:00 
Home Time 
Routine & 
Story Time 

 

Entry – 
CC 

entranc
e 

9:00 – 9:15 
Choosing 

9:20-9:35 
Circle Time 

9:40-11:15 
Free Flow 

 

11:15-11:30 
Tidy Up 

11:30-11:45 
Literacy: PSED 

11:45-12:00 
Tidy Up/Wash 

Hands  

12:00 – 12:45 
Lunch in 
class 

12.45-1:00 
Home Time 
Routine & 
Story Time 

 

Entry – 
CC 

entranc
e 

9:00 – 9:15 
Choosing 

9:20-9:35 
Circle Time  

9:40-11:15 
Free Flow 

 

11:15-11:30 
Tidy Up 

11:30-11:45 
Literacy: PSED 

11:45-12:00 
Tidy Up/Wash 

Hands  

12:00 – 12:45 
Lunch in 
class 

12.45-1:00 
Home Time 
Routine & 
Story Time 

 



 

 

 

Nursery Week beginning: 21st September 2020 

 

Entry – CC 
entrance 

N
A
M 

 8:45 – 9:15 
Choosing 

9:20-9:30 
Circle Time in small 

groups  

9:30-10:50 
Free Flow indoor & outdoor:  
● Gardening in small groups  

● Making snacks 
● PD sessions  

10.50-11.05 
Tidy Up 

11:05-11:25 
Singing/dancing 

 
 
 

11:25-11.45 
Getting ready for home 

time 
Story Time  

Entry – CC 
entrance  

N
P
M 

12:15– 12:45 
Choosing 

12:50-1:00 
Circle Time in small 

groups 

1:00-2:15 
Free Flow indoor & outdoor: 
● Gardening in small groups  

● Making snacks 
● PD sessions 

2:15-2.30 
Tidy Up 

2:40-3:00 
Singing/dancing  

 
 
 

14:45-15.15 
Getting ready for home 

time 
Story Time  

 

Home visits: 

Due to the current circumstance, no home visits will be carried out this year. Instead the questionnaire (appendix 1) below will be emailed to all parents in 

order to gather more information before pupils start. Any families who did not attended ‘Meet the Teacher’ in July and are new to the setting, will be contacted 

by a member of the EYs team via a phone/video call before their child starts school.  

Readings & Resources: 

Leuven Scales: 

● https://emotionallyhealthyschools.org/primary/the-leuven-scale/ 

● http://www.northumberlandeducation.co.uk/wp-content/uploads/2019/04/Well-Being-and-Involvement-Scales.pdf  

● https://www.twinkl.co.uk/resource/t-c-6863-the-leuven-scales-for-well-being-and-involvement-display-posters 

Learning Environment: 

● https://pdfs.semanticscholar.org/1f7d/af9d1b5b43e23fdc7506cb3b04426d2543d1.pdf  

● https://www.reggiochildren.it/en/reggio-emilia-approach/loris-malaguzzi/  

● https://abcdoes.com/abc-does-a-blog/2019/03/23/continuous-provision-in-year-one-at-peckover-primary-school/  

The Brain and Brain Development; 

https://emotionallyhealthyschools.org/primary/the-leuven-scale/
http://www.northumberlandeducation.co.uk/wp-content/uploads/2019/04/Well-Being-and-Involvement-Scales.pdf
https://www.twinkl.co.uk/resource/t-c-6863-the-leuven-scales-for-well-being-and-involvement-display-posters
https://pdfs.semanticscholar.org/1f7d/af9d1b5b43e23fdc7506cb3b04426d2543d1.pdf
https://www.reggiochildren.it/en/reggio-emilia-approach/loris-malaguzzi/
https://abcdoes.com/abc-does-a-blog/2019/03/23/continuous-provision-in-year-one-at-peckover-primary-school/


● https://abcdoes.com/abc-does-a-blog/2020/05/23/a-brain-based-approach-to-supporting-childrens-transitions-guest-post/  

● Early Childhood and Neuroscience Theory, Research and Implications for Practice (Mine Conkbayir)  

● Experiences Build Brain Architecture from Harvard Centre for the Developing Child 

● Brain development and early childhood pedagogic page from Early Education 

● Experiences Build Brain Architecture from Harvard Centre for the Developing Child 

● Brain development and early childhood pedagogic page from Early Education 

●  

Returning to school / re-entry 

● Returning to Nursery blog by Julian Grenier 

Stress 

● Why it’s so important to know about the stress response by Emma Cumberland for Earlham / Eko (15 mins watch) 

● Becky Brooks’ Activities for Keeping Regulated vlog 

Supporting stories and eBooks 

● While we can’t hug tortoise and hedgehog story ebook 

● The scared gang have to stay at home (and other Scared Gang books about feeling / emotions on their website) 

Transition 

● Managing the transition back to school Anna Freud Centre 

● Emma Cumberland’s Supporting Children through Transition and Change Video 

● Becky Brooks’ Planning for Transition and Longer Term Thinking vlogs 

● Managing the transition back to school by Anna Freud Centre 

● EYFS Unique Transitions Guidance 2020 by Bristol Early Years – newly published June 2020 – brilliant resource:  

Music and singing 

● Musical Development Matters Early Education and Youth Music 

● Youth Music website for lots of ideas around music and singing 

● Why do we turn to music in times of crisis? Article from World Economic Forum 

● Music resources for use during Covid19 from artformsleeds 

● Music making brings us together during the coronavirus pandemic by The Conversation 

● Singing as a pedagogical tool, in Principled encounters in day care for babies: Froebel’s legacy by Sr Sacha Powell and Dr Kathy Goouch 

● Some infants can identify differences in musical tones at six months research from York University in Neuroscience News. 

https://abcdoes.com/abc-does-a-blog/2020/05/23/a-brain-based-approach-to-supporting-childrens-transitions-guest-post/


Stories and books 

● I felt sad by Fajsin Ali (Miss Ali from Kaizen) 

● The scared gang have to stay at home (free download) 

● While we can’t hug by Faber and Faber 

● Pass it on by Sophy Henn (diversity, sharing gratitude, joy, empathy) 

● Rain before rainbows – a book to inspire hope from Walker Books and Save the Children - free to download  

EYFS 

● Development Matters from Early Education 

● EYFS Statutory Framework (including Covid19 updates and guidance) 

Play 

● Ministers told children must be free to play with friends to ease stress of life in lockdown from University of Sussex (May 2020) explains how child 

mental health experts have written to senior ministers recommending that “Re-opened schools should ensure that all children have opportunity to play 

and interact with their peers each day and throughout the school day.” 

Professional Love 

● Google PLEYS and the PLEYS blog / website 

● Google Dr Jools Page 

● Read piece by Tamsin Grimmer: How to demonstrate our love to young children during the coronavirus pandemic 

Websites and information 

● Child Bereavement UK 

● Winston’s Wish 

● Siren Films (your EY leaders have your school’s ELEYSP log in to watch all videos and CPD packages on this website) 

● Early Education – blogs, pedagogic pages, attachment, publications and more 

Emma Cumberland on YouTube  

Em (Eko and Earlham’s play therapist) has made a video series Supporting the Eko Trust – including videos on grief, feelings, returning to school, stress, 

managing your own grief, telling your child someone has died, calm and relax 

● Returning to School Emma Cumberland’s video 

● Why it’s so important to know about the stress response by Emma 



 

Becky Brooks 

Becky, from Adoption UK has made a vlogs series:  

● Support during Covid19 including: 

● Planning for transition 

● Longer term thinking 

 

More books for children on Dr Karen Treisman’s resources and website 

● Karen Treisman’s list of books for children about the coronavirus and related themes all from her amazing Covid resources list on her website 

Appendix 1: Questionnaire for Parents and Carers  

LISTENING TO CHILDREN: Parent / Carer Questions 

 

Helping your child to settle back to school: information to help us 

Please tell us as much as you can about your child. Try to ask him or her some of the questions to hear it in their words. 

NAME OF CHILD: 

NAME OF PARENT / CARER: 

Questions for your child: 

 

⇒ What have you played with at home the most? 

 

⇒ What new things have you done at home? 

 



⇒ What makes you happy at school? 

 

⇒ What do you love to play with at school? 

 

⇒ Who do you miss at school? 

 

⇒ Have you been in contact with any adults or children on the phone or video? 

 

⇒ Is there anything that scares you about coming back to school? 

 

Questions for you (the parent or carer): 

 

⇒ How has your child found being at home? 

 

⇒ What does your child say about school? 

 

⇒ How do you think your child feels about settling back to school? 

 

⇒ Have you experienced any personal loss or illness during lockdown that you would like to share with us? 

 

⇒ Is there anything else you’d like to tell us or ask us? 



 


