
Keir Hardie Primary School 

Recovery Curriculum – 2020 – 2021 (Year 3) 

RATIONALE: 

Keir Hardie has put the child’s well-being at the centre of our thinking; we need to build our pupil’s resilience and confidence.  We acknowledge that the 

children will have had different experiences during this time. However, the common thread running through all is the loss of routine, structure, friendship, 

opportunity and freedom.  These losses can trigger anxiety in any child.  Some of you may have experienced this yourselves and with your own children.   

We know that ‘an anxious child is not a learning child’. So with this in mind, as a school community we need to think about the most effective ways to 

support your pupil’s ability to learn.  This approach will encompass acknowledging the loss, the erosion of our pupil’s emotional resilience, the anxiety and 

support the academic expectations for our pupils. 

● The Recovery Curriculum is built on the 5 Levers, as a systematic, relationships-based approach to reigniting the flame of learning in each child.  

● Many pupils will return to school disengaged. School may seem irrelevant after a long period of isolation, some having experienced bereavement 

and living with a background of silent fear and anxious that life has changed forever. Our quest, our mission as educators, should be to journey with 

that child through a process of re-engagement, which leads them back to their rightful status as a fully engaged, authentic learner. 

● We must acknowledge what must be going through our pupil’s minds at this strange time. Is school to be always transitory? Yet school has always 

been a constant - love it or hate it. Can I trust you again, as my teacher, not abandon me? We were walking a path together, and then this ‘thing’, 

this virus, sent us on different journeys. Can our lives reconnect? Can our relationship be re-established? Can we be a family, a school community 

again? School is no longer the safe, constant place we thought it was. We must be ready to understand, to reframe their perceptions, and show that 

we are trustworthy and our school is a safe place. 

 

OUR AIMS: 

● What curriculum adjustments are crucial?  

● What pedagogical frameworks will facilitate teaching with compassion?  

● How will staff manage their own recovery? (We inevitably have a finite resource and we must consider the gradual implementation of any form of 

curriculum to recover from loss).  

● All of our pupils will need a holistic recovery, some may need a focused recovery intervention programme, personalised to their needs; others may 

need a deeper and longer lasting recovery period, enabling a fuller exploration of the severity of their trauma and emergent attachment issues 

● We all need to familiarise with the 5 levers (Barry Carpenter Recovery curriculum) http://www.recoverycurriculum.org 

● Quality First teaching is the key to bridging the gap and accelerating learning for all our pupils  

 

IMPLEMENTATION: 

Lever 1: Relationships – we cannot expect all our pupils to return joyfully, and many of the relationships that were thriving, may need to be invested in and 

restored. We need to plan for this to happen, not assume that it will. Reach out to greet them, use the relationships we build as a school to cushion the 

discomfort of returning. 

Lever 2: Community – we must recognise that the curriculum will have been based in the community for a long period. We need to listen to what has 

happened in this time, understand the needs of our school community and engage them in the transitioning of learning back into school. 

Lever 3: Transparent Curriculum – all of our pupils will feel like they have lost time in learning, fear that there is too much to learning and we must show them 

how we are addressing these gaps, consulting and co-constructing with our pupils to heal this sense of loss. 

Lever 4: Metacognition – in different environments, pupils will have been learning in different ways. It is vital that we make the skills for learning in a school 

environment explicit to our school community to reskill and rebuild their confidence as learners. 

Lever 5: Space – to be, to rediscover self, and to find their voice on learning in this issue. It is only natural that we all work at an incredible pace to make sure 

this group of learners are not disadvantaged against their peers, providing opportunity and exploration alongside the intensity of our expectations. 

 

http://www.recoverycurriculum.org/


ASSESSMENT: 

 

Baseline Assessments Summative  Assessment 

As pupils will have their previous year’s books, plan for opportunities for pupils 

to celebrate their work and reflect on their previous achievements. 

During the First two to three weeks all adults will work in small groups with 

pupils (within their bubbles) and will conduct group assessments in Speaking 

and Listening, Reading, Writing and quick Maths/mental arithmetic to 

conduct formative assessments. All learning/assessments will be based on 

last academic year’s programme of study  

In this group you will ask pupils key questions that will be linked to the specific 

core subjects Maths, Reading and Spoken Language. 

In Writing as pupils have their books from the previous year you will use this 

information to ask pupils questions based on 2 areas (targets) that they would 

like to improve in.  This will help pupils to set and own their targets and also 

build confidence. 

In addition to this you can give pupils a short piece of writing based on a 

stimulus to gauge the gaps the pupils have. 

You will also use the PPM handover notes to support you in organising 

intervention/catch up programme for pupils. 

Note some pupils will take longer and  those pupils who have not been 

engaging will need further support 

At the end of the  2 / 3 weeks you will fill in the baseline assessment form 

outlining finding from the group session.  This will be e-mailed to you 

Year1 will and EYFS will enter their baseline tests on Target Tracker  

Towards the end of the term pupils will undertake NFER summative 

assessments from the previous academic year.  This will allow you to plan 

using the information gathered from these tests and from the formative 

assessments and pupil targets. 

Note that pupils from Yr1 -Yr6 will sit these test in week beginning 28th 

September 2020 

Data for these test will be put onto target tracker to ascertain further support 

and interventions for pupils 

 

TIME TABLES 

 
 

Week 1: WEDNESDAY 9TH SEPTEMBER AND THURSDAY 10TH SEPTMEBER– Y3 

Entry –  

Main 

playground 

– Gate 5 

Y

3 

 

9:00 – 9:15  

Reading for 

Pleasure 

9:15 – 9:30  

Morning Wake 

UP! In MUGA 

9:30 – 10:30 

PSHE - 

mindfulness 

10:30 – 10:50 

Break in 

Playground 

10:50 – 11:05 

Collective 

Worship 

11:10 – 12:15  

Circles of Care 

12:15 – 13:15 

Lunch in class/ 

break 

playground 

13:15 – 14:15 

Mental Health/ 

Wellbeing/ 

Safeguarding 

14:00 – 15:15 

Creative studies 

– PE and the 

arts 

FRIDAY 11TH SEPTEMBER Y1 TO Y6 IN SCHOOL 



WEEK 2: MONDAY 14TH SEPTEMBER – CURRICULUM FOR Y2 

Entry –  

Main 

playground 

– Gate 5 

Y

3 

 

9:00 – 9:15 

Reading for 

Pleasure 

9:15 – 9:30 

Morning Wake 

UP! In MUGA 

9:30 – 10:30 

PSHE - 

mindfulness 

10:30 – 10:50 

Break in 

Playground 

10:50 – 11:05 

Collective 

Worship 

11:10 – 12:15  

Respecting self 

and others 

12:15 – 13:15 

Lunch in class/ 

break 

playground 

13:15 – 14:15 

Project - 

Keeping and 

staying healthy 

14:00 – 15:15 

Creative studies 

– PE and the 

arts 

 

WEEK 3: MONDAY 21ST SEPTEMBER –Y2 

Entry –  

Main 

playground 

– Gate 5 

Y

3 

 

9:00 – 9:15 

Reading for 

Pleasure 

9:15 – 9:30  

Morning 

Wake UP! In 

MUGA 

9:30 – 10:10 

Basic Skills - 

Maths  

10:30 – 10:50 

Mindfulness 

10:50 – 11:05 

Break in 

Playground 

11:05 – 11:35 

Phonics/  

Comprehen- 

sion 

11:35 – 12:15 

Basic skills - 

English 

12:15 – 13:15 

Lunch in 

class/ break 

playground 

13:15 – 14:00 

Families and 

Friendships 

14:00 – 14:15 

Collective 

Worship  

14:15 – 15:15 

Creative 

studies – PE 

and the arts 

 

CORE SUBJECTS: 

 

PHONICS 

Year 

Group 

Assessment Aspects to cover Organisation One-to-one tutoring Training 

Year 3 Pupils assessed 

using RWI 

Phonic 

Assessment 

and Reading 

for fluency 1 in 

week 2 of 

Autumn 1. 

Understand and use the five 

principles of RWI – Purpose, Passion, 

Pace, Participate, Praise – to 

support pupils to settle back into 

the daily phonic and reading 

comprehension routines, and re-

engage with learning.  

Revise set 2 and 3 sounds, and 

teach gaps. Use ‘Special friends, 

Fred talk, read the word’ for 

nonsense words in identified 

learning group. Fluently read set 2 

and 3 words. Accurately read and 

spell, set 3 words within identified 

learning group. Use ‘Red Rhythms’ 

to spell ‘Red words – common 

words with a low-frequency 

grapheme. Complete phonics 

programme by end of Term 1. 

Pupils grouped in year group 

bubble. Reading comprehension 

taught by Jermaine and Janique/ 

Abigail (in classrooms) 

 Phonic groups taught by: 

? (Large group room) 

Ana(Fire Exit pod) 

Hayley (Small group room) 

Additional adults to wear PPE. 

 

 

Reading for fluency interventions 

for slowest progress pupils with Jan - 

10 minutes a day, 3 times a week 

and Hayley - 10 minutes a day, 3 

times a week. Any pupils needing 

1:1 phonics will be taught 10 

minutes a day, for 5 times a week 

with Hayley. 

Year 3 team -  

How to teach: Jermaine, Janique/ 

Abigail, Ana, Jan, Hayley. 

● Set 3 sounds 

● Nonsense words  

● Fred Rhythms 

● Yellow to Grey books 

● Reading for fluency 

 

Week 1 - date TBC 

Hayley to train with Year 2 1:1 

practitioners in week 2. 

 



READING 

Year Group Word Recognition  Reading Comprehension 

Year 2 into Year 3 Apply phonic knowledge and skills to read words until automatic 

decoding has become embedded and reading is fluent  

Read accurately by blending the sounds in words, especially 

recognising alternative sounds for graphemes  

Read accurately words of two or more syllables that contain 

alternative sounds for grapheme e.g. shoulder, roundabout, grouping  

Read words containing common suffixes e.g. –ness, -ment, -ful, -ly  

Read further common exception words, noting tricky parts (see 

bottom)  

 Read frequently encountered words quickly and accurately without 

overt sounding and blending  Read aloud books closely matched to 

their improving phonic knowledge, sounding out unfamiliar words 

accurately, automatically and without undue hesitation  

 Re-read these books to build up their fluency and confidence in word 

reading  

Uses tone and intonation when reading aloud  Read longer and less 

familiar texts independently 

Develop pleasure in reading, motivation to read, vocabulary and 

understanding by:  

Listening to a range of texts at a level beyond that at which they can 

read independently including stories, non-fiction, and contemporary 

and classic poetry  

Sequencing and discussing the main events in stories  

 Learning and reciting a range of poems using appropriate intonation  

Retelling a wider range of stories, fairy tales and traditional tales  

Read a range of non-fiction texts including information, explanations, 

instructions, recounts, reports  

Discussing how specific information is organised within a non-fiction text 

e.g. text boxes, sub-headings, contents, bullet points, glossary, diagrams  

Identifying, discussing and collecting favourite words and phrases  

 Recognising use of repetitive language within a text or poem e.g. run, 

run as fast as you can and across texts e.g. long, long ago in a land far 

away… Make personal reading choices and explain reasons for choices 

Introducing and discussing key vocabulary within the context of a text  

Use morphology to work out the meaning of unfamiliar words e.g. terror, 

terrorised  

Activating prior knowledge and raising questions e.g. What do we 

know? What do we want to know? What have we learned?  

 Checking that texts make sense while reading and self-correct  

Making predictions using evidence from the text Making inferences 

about characters and events using evidence from the text e.g. what is 

a character thinking, saying and feeling? Participating in discussion 

about what is read to them, taking turns and listening to what others say  

Making contributions in whole class and group discussion  

 Listening and responding to contributions from others  

Giving opinions and supporting with reasons e.g. Was Goldilocks a good 

or bad character?  Considering other points of view Explaining clearly 

their understanding of what they read themselves and what is read to 

them.  

Demonstrating understanding of texts by asking and answering 

questions related to who, what, where, when, why, how 

 

 

 

 

 



WRITING 

Year Group Aspects to cover Spelling 

Year 2 into Year 3 Word Classes - Learn how to use expanded noun phrases to describe 

and specify [for example, the blue butterfly, plain flour, the man in the 

moon] 

Commas - Learning how to use both familiar and new punctuation 

correctly (see English appendix 2) including: commas for lists. Commas 

to separate items in a list 

Conjunctions - Co-ordination (using or, and, or but) Subordination 

(using when, if, that, or because) 

Suffixes 1  Formation of nouns using suffixes such as –ness, – er and by 

compounding [for example, whiteboard, superman]  

Formation of adjectives using suffixes such as –ful, – less (A fuller list of 

suffixes can be found in the year 2 spelling section in English Appendix 

1)  

 

MATHS 

Mental addition and subtraction & simple addition within 1000 

Simple subtraction within 1000 

Addition and subtraction regrouping ones, tens , ones and tens 

Subtraction with regrouping the hundreds and tens 

Subtraction with regrouping the hundreds, tens and ones 

Subtraction with numbers that have zeros 

Solving simple word Problems 

Solving Two-step word problems 

Using models: addition and subtraction 

How to multiply and divide 

Multiplying by 2 : skip counting 

Multiplying by 4,5 and 10 : skip counting 

Models for multiplication and division 

Bar modelling 

Understanding fraction 

Comparing and ordering fractions 

Adding and subtracting like fractions 

Solving problems involving fractions 

 

SCIENCE 
1. Observing closely, using simple equipment 

2. Gathering and recording data to help in answering questions 

3. Observations over time 

4. Comparative and fair testing  

Topic not taught: 

● Plants – changes over time. Observe how they grow in different circumstances 

Revision: 

 Uses of everyday materials 

 

 

 

 

 

 

 

 

 



FOUNDATION SUBJECTS 

 

Geography History Art D&T RE PSHE PE 
1. Draw, speak or 

write about simple 

geographical 

concepts such as 

what they can see 

2. Ask and answer 

geographical 

questions when 

investigating 

different places 

and environments 

3. Create their own 

simple maps and 

symbols 

4. Use geographical 

language to 

describe some 

aspects of human 

and physical 

features and 

patterns - AA 

5. Communicate 

geographical 

information 

through a range of 

methods including 

the use of ICT - AA 

1. Recognise some 

basic reasons why 

people in the past 

acted as they did 

2. Use a variety of 

simple historical 

terms and concepts 

3. Describe and 

compare similarities 

and differences 

during the Victorian 

Era and The Great 

Fire of London - AA 

1. Experiment with a 

variety of media; 

pencils, rubbers, 

crayons, pastels, felt 

tips, charcoal, 

ballpoints, chalk. 

2. Control the types of 

marks made with 

the range of media. 

3. Create images from 

a variety of media 

e.g. photocopies 

material, fabric, 

crepe paper, 

magazines etc. 

4. Match and sort 

fabrics and threads 

for colour, texture, 

length, size and 

shape. 

5. Create fabrics by 

weaving materials 

i.e. grass through 

twigs, carrier bags 

on a bike wheel. 

1. Follow safe 

procedures for 

food safety and 

hygiene 

Revision: 

1. Food and Fasting 

2. Forgiveness 

Topic not taught: 

1. Sex and 

Relationship 

education 

 

 

Parent consultation 

completed. 

Skills not taught: 

1. Catching, 

throwing, kicking, 

balancing, 

jumping, striking 

and sprinting - loss 

of skill 

reinforcement from 

Spring 2, Summer 1 

and Summer 2.  

2. Dance and 

gymnastics 

provisions to 

develop core 

physical and 

creative skills not 

covered. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

WEEK 1 

Mindfulness Therapeutic Art linked to PSHE 

Physical health and Mental wellbeing Me (Respecting ourselves) 

Mindful Starter Activity on Resilience 

Do you try to keep on going even when you are 

having a hard time? 

 

Children colour mindful resources as a calm way to 

start each afternoon after lunchtime; this is to give 

them a chance to be aware of the moment, reflect 

on their feelings and thoughts and build resilience.  

Children can be challenged to colour them using a 

range of materials or using different shades of one 

colour. 

Ask them which materials they prefer and why. 

Ask them to create similar pictures based on their 

own favourite animals. 

Warm up 

Draw any kind of lines with sketching pencils or coloured pencils to show your mood/emotions in that moment. 

Draw a picture of yourself.  

Building self-acceptance.  

Children draw a picture of themselves using sketching pencils, colouring pencils, oil pastels, crayons, or drawing ink for 

KS2. Ask them to observe their faces in the mirror and be accepting of any imperfections they identify in the picture. 

Day 1: Look at themselves in the mirrors and observe the shape of their face then focus their attention on the 

proportion of face. 

Day 2: Focus on their eyes and eyebrows. 

Day 3: Focus on their nose and mouth. 

Day 4: Focus on their hair  

Day 5: Draw the full face. 

Teach/revise basic drawing skills and techniques:  

o One line drawing 

o Dots and dashes; 

o Drawing without looking; 

o Hatching and cross hatching; 

o Blending and stippling; 

o Squiggling and zig-zag; 

o Shading using mixed techniques.       

 

 

 

 

 

 

 

 

 



 

WEEK 2 

Mindfulness Therapeutic Art linked to PSHE 

Physical health and Mental wellbeing Families and friendships (Respecting others) 

Mindful Starter Activity on Resilience 

Do you try to keep on going even when you are 

having a hard time? 

Mandala sessions resilience activities - Exploring 

Feelings through Colour.  

The goal of Mandala patterns 

is to help children explore their 

feelings through colour.  

Tell children that the Mandala 

pattern is split into four sections: 

self, friends, school and home. 

Have the children colour in 

each area of the Mandala in a 

way that represents how they feel about that area of 

their life.  

They can use a variety of colours or just one colour, 

however best represents their feelings. 

After they have coloured each section in, discuss the 

colour(s) with them. Use active listening to learn 

about why they chose the colour or colours they 

used. This activity can help children discover and 

express their own feelings. 

A new Mandala pattern can be printed every day if 

needed.  

 

Empathy 

Do you try to understand how other people are feeling? 

Observe other people faces, facial expressions: how do they feel? How does it make you feel when you look at them? 

What can you do to help?  

Painting and Printing Abstract: 

Paint what you feel. Art, either creating it or viewing others' art, is used to help people explore emotions, develop self-

awareness, cope with stress, boost self-esteem, and work on social skills. 

 Explore colours and painting and printing techniques. 

Day 1: Tints, shades, splattering, dripping, salt. 

Day 2: Plastic wrap, water dripping. 

Day 3: Scraping, sponge, stamping. 

Day 4: Poly-block colour printing; texture rubbing; 

monoprint. 

Day 5: Collagraph; found objects print; relief. 

 

 

How do you feel now after your art work? 

  

 

 

 

 

 

 



WEEK 3 

Mindfulness Therapeutic Art linked to PSHE 

Physical health and Mental wellbeing Community (Respecting the environment/belonging to a community) 

Mindful Starter Activity on Resilience 

Do you try to keep on going even when you are 

having a hard time? 

Doodle art is a great, fun way of expressing 

oneself. Let the children enjoy 10 minutes of 

doodling every day after lunch break to calm and 

relax.   

 

SUPER QUICK DOODLE ART IDEAS FOR BEGINNERS 

https://www.youtube.com/watch?v=Gly-yNvBnOc   

 

 

 

 

How can we grow our caring community? 

Recognising respectful behaviour; looking after the environment. 

Landscape/animal collage 

Make a collage of a natural environment that expresses your feelings and emotions using drawing and painting 

techniques. 

Day 1: Choose a landscape: sea, underwater, wood trees, beach, mountains, lakes, rivers. 

Why did you choose it? Imagine you were there now. How does it make you feel? What mood or emotions does it give 

you? Why? 

Day 2: Splash colour on paper; using painting and printing techniques learned the previous week, create colours for the 

elements of your collage. Let them dry. For example, if you are making an underwater scene what colours will you 

need? You can have a red starfish, pink sand and seaweed, orange fish and green and blue sea. 

Day 3: Choose suitable paper that you will use as a background to stick your collage on. Start tearing the paper you 

left to dry the previous day. Make a plan of where you want it on the paper. Start sticking the different pieces. Draw the 

outline of animals or anything else you need on the paper that you previously painted/printed and cut around your 

shapes. 

Day 4: Stick all the pieces of paper and shapes you made to create your final piece of collage. 

 

 

 

 

https://www.youtube.com/watch?v=Gly-yNvBnOc

