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Rationale
At Keir Hardie School1 we believe that:

‘‘All teachers are teachers of children with special educational needs.
Teaching such children is therefore a whole school responsibility.’’ “SEN and
inclusion is at the heart of everything we do.”

Aims & Objectives
At Keir Hardie we will strive to ensure that:
● A child’s SEN is identified as early as possible in order to ensure early

intervention
● The special educational need of children will normally be met within the

classroom setting.
● The views of the child will be sought and taken into account.
● Parents’ views will be sought and they will be encouraged to be involved in

supporting their child’s education.
● Children with SEN will be offered full access to a broad, balanced and

relevant curriculum.

As and when necessary, the school will consult with the LA (Local Authority)
and/or governing bodies of other schools in the local area to co-ordinate SEN
provision.

Roles and Responsibilities

SENCO
The co-ordination of day-to-day provision of children with SEN is the
responsibility of the SENCO (Special Educational Needs Co-ordinator), under
the direction of the Headteacher.

The SENCO’s and Inclusion Team’s responsibilities are as follows:
● Overseeing the records of all children with SEN and operation of the SEN

policy
● Support to other colleagues
● Meet weekly with TAs for training.
● Model ways of working to support SEN children
● Co-ordinate provision for children with SEN
● Liaise with and advise fellow teachers
● Liaise with parents of children with SEN
● Contribute to the INSET for staff
● Liaise with external agencies and LA officers including the Monitoring and

Reviewing Officer.
● In consultation with colleagues, use information from pupil’s previous

attainment (i.e. from Nursery to Primary) to provide a baseline for the
development of an appropriate curriculum for the pupil.

1 ‘School’ refers to KH Primary School and KH Children’s Centre
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● Ensure the ongoing observation and assessment provide regular feedback
to all teachers and parents about the child’s achievements and
experiences, and that the outcomes of such assessment form the basis of
planning the next steps of the child’s learning.

● Attend cluster meetings and disseminate information to the school staff.
● Liaise with the link SEN and Inclusion Governor
● Raise awareness of the SEN Inclusion policy in the school through training

and CPD
● Link with feeder and host schools to make appropriate transition

arrangements and co-ordinate review procedures
● Teach intervention groups and model effective teaching

Teaching Assistants
The Teaching Assistants work in the first instance under the immediate
direction of the class teachers to support those children with SEN. They
support children to enable access to the curriculum and develop their
independence skills and achieve their individual targets. Support can be
discrete, one to one or within small groups, either within class or in
intervention groups dependent on the level of funding a child receives. They
have access to regular training both in school and at the local advisory
services and by other external providers. They attend weekly meetings with
the SENCO. (A termly training session is disseminated on a Termly basis that
is aligned to the Key Priorities of the school)

Class Teachers
At Keir Hardie, high-quality teaching, differentiated for individual pupils, is the
first step in responding to pupils who have or may have SEND. Teachers are
responsible and accountable for the progress and development of the pupils
in their class, including where pupils access support from teaching assistants
or specialist staff.

Class teachers meet weekly with the Teaching Assistant to plan for and meet
the needs of SEN children in their class or set. They provide differentiated
tasks and learning objectives and appropriate support based on the
attainment of the children at that point. They meet with outside agencies and
attend reviews and meetings of SEN pupils in their class. They implement the
recommendations, resources and strategies offered by advisory staff.

Admissions
All children have an equal entitlement to entry at Keir Hardie School in line
with our Equalities and disability policy. The admissions arrangements for
children with SEN are the same as the arrangements for other children.
Please see the LA Admissions Policy for further information. Liaison with
parents and prior settings takes place for pupils with known SEN or disabilities
prior to admission.

Health and Safety
Staff must ensure that the learning environment provides safe working
practices and is in accordance with the school’s Healthy and Safety Policy.
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Monitoring
The Inclusion SEN policy is presented to the governors annually and the
SENCO reports to governors termly.

The SENCO monitors Inclusion through monitoring of planning and books,
through lesson observations, conversations with pupils and through termly
SEN reviews with class teachers. Monitoring is also undertaken with
governors. This is incorporated into the school’s annual monitoring schedule.
The quality and impact of interventions is monitored by the SENCO through
observations and entry and exit data.

Class teachers maintain SEN support plans and copies of outside agency
reports that is kept in a safe space so as to comply with GDPR. All SEN
records are kept in the SEN office. The SEN register is held by the SENCO
and updated termly. SEN support plans are drawn up by the SENCO with
input from the class teacher and child; these are copied to parents and all
relevant staff. Each term, targets are reviewed in the SEN meeting with the
SENCO.

Resources
Resources are audited annually and the budget allocation is used to renew
existing stock and provide resources for the full range of needs within the
school.

Teaching and Learning
Keir Hardie recognises that all children are entitled to access a broad and
balanced curriculum. This is a mainstream, inclusive school and all pupils are
expected to participate in the full range of activities offered on and off site.
Where there are barriers to learning or participation, there is an expectation
that differentiation and the appropriate targeted support will enable access.

All subjects are differentiated in planning and in teaching. Differentiation is
balanced across the lesson rather than merely by outcome. Alongside an
emphasis on speaking and listening activities, teaching needs to take into
account children’s learning styles as well as to plan for a variety of ways for
children to record their work either pictorially, by recording, photographs,
video etc...

Specific intervention groups are in place to cater for more specific needs. For
example, speech and language groups, Attention Autism Box Clever and
ALS. Learning Mentors are timetabled to run a variety of social skills groups,
as well as 1:1 mentoring. Much of the support is provided within the
classroom setting, but in termly SLT meetings decisions are made about
which individuals or groups of children should be withdrawn to work in small
groups, based on progress and attainment data.

Identification, Assessment and Review
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The procedures for identification, assessment and provision for pupils with
Special Educational Needs have been developed with regard for the 2014
Code of Practice. Hence children are on the register at SEN support or EHC.

A graduated approach is adopted in meeting special educational needs. At
Keir Hardie we have revised our assessment practice as we recognise that for
many of our pupils that have Learning differences that they cannot be
assessed using numeric values therefore B-squared is used that focuses on
the social, communication and emotional milestones.

Initial Concern
A child is recorded as having an Initial concern when adults working with the
child report that:
1. The day to day differentiation of the classroom activities does not meet the

child’s apparent learning needs,
2. The child has difficulty complying with the expected standard of behaviour,
3. A health or sensory impairment is suspected

An Initial Concern form is completed by the teacher who shares concerns
internally and implements strategies and interventions not already tried. The
parents are consulted for their views and are given ideas to support their child
at home. Should there be no discernable improvement within a specified
timeframe (usually half a term), the child will normally then move to SEN
support, in consultation with parents.

SEN support
An SEN support plan is drawn up outlining the child’s strengths and
difficulties. It details targets for the child and how the child is to be supported
to achieve them. These targets are reviewed termly. Should it become
apparent that school based strategies are insufficient in meeting a child’s
needs and securing sufficient progress, then advice is sought from external
specialists via referrals to the range of borough support services. They liaise
with staff and the SENCO and carry out further assessments to inform their
judgements. They then make recommendations to the school as to suitable
strategies or interventions to use to meet the child’s needs. Should a child
have a high level of need, the school may make an application for High Needs
funding to provide extra resources or support for the child.

In some instances the LA makes the decision, in the light of evidence
presented by schools and EPS, as to whether an Education, Health and Care
Plan (EHCP) should be considered.

Education, Health and Care Plans (EHC)
An EHCP is legally binding. In Newham, the costs are met through the
delegated budget given to schools. It is the responsibility of the Headteacher
and the SENCO to ensure that the provision and objectives of the EHCP are
fulfilled. An EHCP is subject to an Annual Review, to which all agencies
involved with the child and the parents are invited. A monitoring and review
officer of the authority normally attends these meetings if it is likely that the
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review meeting will request modification of the provisions of the EHCP. She
also attends year 5 transition review meetings.

Complaints
Parents/carers of children with SEN who wish to make a complaint should, in
the first instance, discuss the matter with the class teacher or SENCO. If the
parent/carer remains dissatisfied by the schools response, then they should
contact the Governing Body. There is a SEN Link Governor who may be
contacted through the school office.

Parents
The school recognises that parents/carers have a vital role to play in
supporting their child’s education. A range of pupil-parent partnership
schemes have been established and the SENCO will signpost parents to
these.

The SEN Information Report, which outlines for parents the SEN provision
and systems at Keir Hardie, is obtainable on the school website. Should a
parent not have access to the Internet, a hard copy will be provided upon
request.

Transition Arrangements
In the Summer Term of each year, the SENCO attends a transition meeting
organised by the LA, where information regarding all SEN pupils transferring
to secondary school is shared. The SENCO also arranges extra transition
visits for particularly vulnerable children. All the SEN files are sent to the
Secondary School.

Within school, transition meetings are held at year end to pass important
information from one teacher to the next. The SENCO is responsible for
ensuring that information about children on the Special Needs Register,
including those with medical needs, is passed to the child’s new teacher.

Disability Discrimination Act
The Special Educational Needs and Disability Act (SENDA) 2010 amends the
Disability Discrimination Act 1995 and introduces new legal duties for schools
relating to all pupils or prospective pupils with disabilities. This legislation,
combined with the SEN Framework and new planning duties for schools and
LA’s, aims to improve educational choice and opportunity for disabled children
and children with special educational needs and their parents.
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Annex for SEN/ Inclusion Policy during Covid 19:

This addendum applies during the period of COVID-19 pandemic, and reflects
updated advice.

Since the school closure for COVID 19 all pupils with HNF and EHCPs have
been risk, which are continually updated. All risk assessments have been
carried out using the guidance from the local authority. The local authority
have been informed of which pupils there is a risk assessment in place for,
and updated of any change in circumstances by the SENCO.

Following the Government Guidance on schools reopening for more pupils ,
parents and carers must be aware that changes to routines including start
times, end times, hygiene routines, playtimes and lunchtimes have been
made in order to ensure risks are mitigated. All SEND pupils attending school
will have adapted visual support to aid these transitions and different routines.

The SLT, members of staff and governors have prepared a risk assessment
which details the measures to be taken for children and staff whilst in the
school environment. Whenever possible, no physical contact between
members of staff and children at school must be adhered to, to ensure pupils
and staff are kept safe (see updated behaviour policy and appendix)

It is important to state that all staff in school have the right to enforce this
policy and that all instructions given must be followed by all pupils attending
the setting.

● HNF and EHCP pupils will work in 2 SEN bubbles, with visual
reinforcements to support social distancing, pupils must not mix and move to
other areas /zone to minimise risks

● Pupils who have HNF but are able to access the learning within the
year group bubbles - are based in class, with adult support in their
bubbles.

● Any SEND pupils who are shielding will remain at home, and personalised
home learning packs will be provided to meet their individual needs.

● Equipment within each pod has been chosen, considering the sensory
profile of each pupil and should not be swapped with the other pods, to
reduce the risk of contamination.
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● PPE will be available for adults working with SEND pupils within the SEN
pods - staff wear PPE at lunch and for intimate care

● Social stories regarding the Coronavirus, social distancing and hygiene will
be read to the pupils regularly to develop understanding for the pupil’s
developmental stage.

● Staff working within pods must inform a member of the inclusion team if
they feel a pupil is having difficulties, especially SEMH. A member of the
inclusion team will access support and strategies to support these pupils

● The school staff will continue to use a range of strategies to support pupils
in de-escalating situations where a child displays extreme behaviours. But if a
pupil ultimately puts themselves or others at risk of harm, the incident will be
taken extremely seriously and this could result in your child no longer being
able to access the provision in the current pandemic. (The school will contact
parents/carers and explain that their child is not safe to be in school and
therefore cannot remain in the school building). Any incidents where a child
has to be positively handled PPE will be available for staff to wear.

● For our vulnerable pupils, this includes those with EHCPs (Education Health
Care Plans), a bespoke risk assessment has been completed and has to be
followed to support the pupil. If a pupil is dysregulated and poses a risk to
themselves, other pupils and members of staff, their parent/carer will be
contacted to collect their child.
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Appendix II – example of individual risk assessment

COVID-19 Risk Assessment for Individual Pupils
with SEND

Pupil Name:- A

Key to Matrix

Severity Likelihood of
harm

1. Negligible 1. Improbable

2. Minor Injury 2. Possible

3. Major Injury 3. Occasional

4. Single Death 4. Frequent

5. Multiple Death 5. Certainty

5 M M H H H
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4 M M M H H
3 L M M M H
2 L L M M M
1 L L L M M
0 1 2 3 4 5

Initial Assessment Questions
If the answer to any of the initial assessment questions is no an individual risk
assessment is required to establish whether the pupil will be able to have their
needs met at home, and be safer there than attending an educational setting.

The local authorities and education settings should decide together who is
best placed to undertake the risk assessment, noting that the duty to secure
provision remains with the local authority…Where the risk assessment
determines a child or young person with an EHC plan will be safer at home;
the Department for Education (DfE) recommends they stay at home. Where
the risk assessment determines a child or young person with an EHC plan will
be as safe or safer at an education setting, DfE recommends they attend the
education setting.
(Guidance Coronavirus (COVID-19): SEND risk assessment guidance
published 19 April 2020)
https://www.gov.uk/government/publications/coronavirus-covid-19-send-risk-a
ssessment-guidance/coronavirus-covid-19-send-risk-assessment-guidance

Answers to the 5 basic questions should be recorded after each
question. If any answer is ‘No’ the rest of the document needs to be
completed.

If all the answers are ‘Yes’ record the date the Risk Assessment was
carried out at the end of the answer to Question 5
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1. Are the care or health provisions, which the pupil needs in school,
replaceable at home? No

2. Can the services the pupil most needs be moved from their educational
setting into their home? No

3. Can the pupil’s their parents meet their needs full-time and for an
extended period? No

4. Is the family able to follow hygiene and social distancing practices at
home? Yes

5. Are they safe in the social distancing environment of school bearing in
mind their health vulnerabilities? Yes

Title of activity / risk to be assessed – Attendance at school during the COVID-19
pandemic

N
o
.

Hazard
Description

Persons
Affected

Risk
Consequence

(resulting
harm)

Current Controls Se
ver
1-5

Lik
e

1-5

Risk
Rati
ng

L,M,
H

1 Underlying
health
conditions

Pupil ASD A to access school provision
5 days per week with 1;1
support

2 3 M

2 EHC* plan, or
equivalent
document,
cannot be
delivered

Pupil - A to access school provision
5 days per week with 1;1
support
EHCP targets built into
SEND provision.

1 1 L

*EHC within the Newham context will also apply to pupils in receipt of top-up funding via other local
authority processes (high needs funding). The educational setting may consider assessment for pupils
whose applications are at a preparation or processing stage.
3 Ability of the

individual’s
parents or
carers or home
to ensure their
health and
care needs
can be met
safely
week-round or
for multiple
weeks

Pupil, sibling
& parents

Taking A out of
the house for
daily exercise –
potential to run
away, no sense
of danger, risk
crossing the
road.

A to access school provision
5 days per week with 1;1
support

2 3 M

4 Impact to the
individual’s
wellbeing of
changes to
routine

Pupil, sibling
& parents

Increased risk of
dysregulation for
A and sibling.

Impact on mental
health and
well-being of
parents.

A to access school provision
5 days per week with 1;1
support

Extra visuals for routuines

LCIS support

2 4 H

5 Out-of-school
risk or
vulnerability

Pupil, sibling
& parents

Taking A out of
the house for
daily exercise –

A to access school provision
5 days per week with 1;1
support

3 4 H
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such as
dangerous
behaviour or
situations or
requiring
support from a
social worker

potential to run
away, no sense
of danger, risk
crossing the
road.

A has run off from parent
during daily exercise

6 Personal care
or healthcare
at their school,
which cannot
be replicated
at home

- - - 1 1 L

7 Sustainability
for parents or
carers to meet
their child’s
needs full-time
for an
extended
period

Pupil, sibling
& parents

2 children with
EHCP and ASD
Parents isolated
and confined to a
2 bedroom flat
without an
outside space.

A to access school provision
5 days per week with 1;1
support

2 4 M

8 Other risks out
of school such
as it being
more feasible
for them to
follow social
distancing and
good hygiene
practices
within the
routine and
familiarity of
their school

Pupil, sibling
& parents

No
understanding of
social distancing

Sensory profile A
that A likes to
touch, use his
saliva to smear
when  upset.

Risk in shops – no
understanding of social
distancing or waiting

LCIS specialist teacher
shared home advice sheets
put together by the team
that you may find useful at
this difficult time ‘Language
Partner Home Ideas March
2020’
· a social story about the
situation that you could read
with A to support her
understanding ‘Worried
about Coronavirus’
· Various activity ideas to try
at home
· Handwashing top tips

2 3 M

9 Condition
prevents or
inhibits
self-regulation
and whose
behaviours
cannot be
supported or
managed by
parents or
carers at
home; or
where this
would place a
risk to other
siblings or
family
members

No
understanding of
social distancing

Sensory profile A
that A likes to
touch, use his
saliva to smear
when  upset.

Risk in shops – no
understanding of social
distancing or waiting

Taking A out of the house for
daily exercise – potential to
run away, no sense of
danger, risk crossing the
road.
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The risk assessment determines and the Department for Education (DfE) therefore recommends the
pupil;

Attend school

Date the parents/carers and pupil where
consulted:-_____19/03/2020___________________________________________________________
________
Parent/carers
name:-____________________________________________________________________________
______

Parent/carers
signature:-_________________________________________________________________________
_________

Below are links to the further government guidance that the educational setting is following in
general and that supports this risk assessment.
Implementing social distancing in education and childcare settings
https://www.gov.uk/government/publications/coronavirus-covid-19-implementing-social-distan
cing-in-education-and-childcare-settings/coronavirus-covid-19-implementing-social-distancing
-in-education-and-childcare-settings

Decontamination in non-healthcare settings
https://www.gov.uk/government/publications/covid-19-decontamination-in-non-healthcare-setti
ngs/covid-19-decontamination-in-non-healthcare-settings

Stay at home guidance
https://www.gov.uk/government/publications/covid-19-stay-at-home-guidance
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